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District Mission
Teachers teaching. Students learning. Schools improving.
District Vision

Create a productive school culture for change that increases teacher effectiveness, improves
student proficiency, and builds public confidence.

Purpose of the Instructional Management System

The purpose of this document is to describe the instructional model, strategies, activities, and
other efforts that the district takes in order to achieve instructional success with regard to state
and federal accountability models. What is described in this document will outline the district’s
efforts to strategically link curriculum, instruction, and assessment. Therefore, some integrated
goals of this document is to a) describe the district’s curriculum (competencies, objectives,
standards, etc.), b) depict the district’s instructional model, c) explain how various data sources
are used to make data-based decisions, d) illustrate a differentiated professional learning model
for teachers, and e) outline related roles and responsibilities of various stakeholders.

Educational Beliefs

e Education is our first priority and provides a foundation for life-long learning, critical and
analytical thinking, problem solving, decision-making and respect for the individual.

* Literacy is essential to personal empowerment and civic responsibility.

» All students are capable of learning and benefit from a challenging curriculum with high
standards and expectations.

¢ Children learn in different ways, and Walthall County School District has a responsibility to
help all students maximize their potential.

o Effective teaching requires thorough content knowledge and pedagogical skills, careful
planning, creativity, and implementation, with reflection.

» Classroom discipline and management are integral parts of instructional practice.

* Intellectual, social, physical and emotional development is essential to a student's
education.

e Co-curricular and extra-curricular activities are important components of effective
education.

e Cross curriculum integration is an important component of effective education.
e Parents are crucial partners in children’s learning.

e Culture and community conditions influence children’s learning.
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Academic Programming

Instructional Delivery

The Walthall County School District is committed to the education of ALL students. To
meet this commitment, the WCSD will operate on a traditional schedule for the 2026-2027
school year. This schedule consists of a five day week for students in grades PK-12, with all
students K-12 receiving at least 330 minutes of instruction per day. The school year consists of

180 student days and 187 teacher days, as outlined by the board approved district calendar.

Learning Management System

e WCSD will implement a digital learning management system (LMS) to conduct
classroom instruction and manage assignments/assessments as needed for
providing the best academic support to students. Google Classroom will be the
LMS implemented in WCSD.

e Google Meet will be the official virtual platform for video interactions.

Google Classroom
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Curriculum

Curriculum describes the what of instruction—what is intentionally taught to students in a
district, school, or classroom.

For the school term 2026-2027, the WCSD adopts the Mississippi College- and Career-Readiness
Standards, the Mississippi Curriculum Frameworks, and the Career and Technical Education
curricula. Consequently, the WCSD adopts all of the standards, competencies, and objectives
found therein. The table below will depict grade levels and/or subject areas to which these
three curricula respectively apply.

English Language Arts

e 2025 Mississippi College- and Career-Readiness Standards for English Language Arts
English Language Proficiency Standards

® 2021 English Language Proficiency Standards

Mathematics

e 2025 Mississippi College- and Career-Readiness Standards for Mathematics

Science

e 2026 Mississippi College- and Career-Readiness Standards for Science

Social Studies

® 2022 Mississippi College and Career Readiness Standards for the Social Studies
Advanced Placement

e Overviews and Course Descriptions (links to College Board)

Business and Technology

e Mississippi Business and Technology Framework (2023)

Career & Technical Education

e Curriculum Download (links to Mississippi State University Research & Curriculum Unit)
Health

e Contemporary Health K-8

e Contemporary Health 9-12

Library Media

® 2017 Mississippi School Library Guide

Physical Education

® 2013-2014 Mississippi Physical Education Framework

Social Emotional Learning

e Mississippi Social Emotional Learning Standards

Visual and Performing Arts Framework

e Mississippi College- an reer-Readiness Arts Learning Standards for Dance (2017

» Mississippi College- and Career-Readiness Arts Learning Standards for Media Arts (2017)
» Mississippi College- and Career-Readiness Arts Learning Standards for Music (2017)

» Mississippi College- and Career-Readiness Arts Learning Standards for Theatre (2017)
» Mississippi College- and Career-Readiness Arts Learning Standards for Visual Arts (2017)
World Languages

e 2016 Mississippi World Languages Framework
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Early Childhood
e Farly Learning Standards for Classrooms Serving Three-Year-Old Children
e Early Learning Standards for Classrooms Serving Four-Year-Old Children

Alternate Academic Standards

e 2019 Mississippi Alternate Academic Achievement Standards — English Language Arts

e 2019 Mississippi Alternate Academic Achievement Standards — Mathematics

e 2018 Mississippi Alternate Academic Achievement Standards for Science K-8 and Biology

e 2019 Mississippi Alternate Academic Achievement Standards — Science |l

e 2020 Mississippi Alternate Academic Achievement Standards — K-8 Social Studies

e 2019 Mississippi Alternate Academic Achievement Standards — Alternate History

e 2019 Mississippi Alternate Academic Achievement Standards — Alternate Social Studies

e 2019 Mississippi Alternate Academic Achievement Standards — Alternate Health

e 2019 Mississippi Alternate Academic Achievement Standards — Life Skills Development | & Il

e 2020 Mississippi Alternate Academic Achievement Standards — Life Skills Development |1l &
[\

e 2019 Mississippi Alternate Academic Achievement Standards — Career Readiness | & Il

e 2020 Mississippi Alternate Academic Achievement Standards — Career Readiness Il & IV

Pacing/Sequencing

WCSD has district pacing documents, aligned to current related curricula (e.g., MCF, CCSS),

available via the WCSD Curriculum and Instruction Webpage located at:
https://www.wcsd.k12.ms.us/general-4

Curriculum Resources

The WCSD Kindergarten Program is operated with guidance from the Mississippi
Kindergarten Guidelines (2018).

Instructional Materials

Pre-K
Core: Opening the World of Learning (OWL): Pearson
Building Blocks: McGraw Hill
Reading/ELA
Core: SAVVAS: MyView Literacy (K-5) MyPerspectives (6-12)
Supplemental: Ready Toolbox

Heggerty’s Phonemic Awareness
Brainspring’s Phonics First
AIM Pathways to Literacy Instruction
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Six minute Fluency
Florida Center for Reading Research resources
Handwriting Without Tears (2"-4")

Math

Core: McGraw Hill Reveal Math (K-8)
SAVVAS EnVision: Algebra |, Algebra I, Geometry

Supplemental:  Ready Toolbox
All Things Algebra / Maneuver in the Middle

Science
Core: STEMScopes by Accelerate Learning (4-8)
McGraw Hill:Biology
McGraw Hill: Physical Science
Health
Core: Glencoe/MGH: Health

Social Emotional Learning
Core: CHAMPS

Social Studies/History

SAVVAS/Pearson

Prentice Hall History

Glencoe Social Studies

Houghton Mifflin Harcourt / Holt, Rinehart & Winston

District-provided Technology/Online Tools

For students: For staff:

Google Classroom (LMS K-12) Parent Square
EasyBridge (ELA K-12) EZ Lesson Planner
STAR Math (K-8) EZ Assessment
STAR Literacy (1-8) EZ Test Tracker
STAR Early Literacy (PK-K) Student Support Network
Whole Child Kindergarten Readiness

Assessment - Reflection Sciences (PK) Wayground
MyON (K-8)) SpedTrack
Accelerated Reader (K-8) Google Classroom
MobyMax (Tier and SPED) Zoom

Typing.com

N2Y/Unique Learning Systems (SC SPED)
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Cursive Writing

In an effort to require public schools to implement instruction pertaining to cursive writing, the
Mississippi Legislature passed Senate Bill 2273, which became effective on July 1, 2017. The
legislation authorized and directed the State Board of Education to require all public school
districts to meet the following elementary education curriculum standard:

The standard course of study shall include the requirement that the public schools provide
instruction in cursive reading and writing, implemented across the curriculum, so that
students create readable documents through legible cursive handwriting by the end of the
fifth grade, and that students pass with proficiency a teacher-constructed test demonstrating
the students competency in both reading and writing cursive. This requirement shall be
applicable beginning with the 2018-2019 school year. The provisions of this section shall not
be applicable to the Mississippi School for the Blind and the Mississippi School for the Deaf.

WCSD, with reference to MDE’s Cursive Writing Recommendations 2017, implements following
with regard to cursive writing instruction:

e Cursive handwriting occurs explicitly in grades 2-4, with assessment in grade 4.

e WCSD utilizes an evidence-based program called Handwriting Without Tears to provide
standards-based instruction.

e Cursive handwriting requirements are communicated to parents via parent meetings,
newsletters, etc.

e An established assessment is administered at the end of fourth grade.

WCSD’s Cursive Writing Assessment consist of four parts:

Part 1 requires the student to write his/her first and last name in cursive.

Part 2 requires the student to write (in cursive) all letters of the alphabet in upper and
lower-case form.

Part 3 requires the student to copy, from print into cursive, a pangram, or sentence that has all
letters of the alphabet represented in it.

Part 4 requires the student to read a grade-level passage, written in cursive, to the teacher.
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Instruction

Instruction describes how the curriculum is delivered— it illustrates how to effectively
teach what students should know and be able to do; the opportunities to learn that
actually occur in the classroom.

The most evident feature of WCSD’s instructional model is its tiers. WCSD’s instructional
model is based on the Multi-tier System of Supports Model model and applied as the Three-Tier
Instructional model adopted by the Mississippi State Board of Education Rule 41.1. This
policy/rule requires that schools use an instructional model that includes a progressive system
of supports for instruction, assessment, and intervention services. At each tier there is a set of
support structures and instructional methods to help teachers implement practices designed to
improve student achievement. Continual assessment or progress monitoring at each tier is
essential to determine student performance regarding certain academic or behavioral skills.

The purpose of the three-tier framework is to ensure that the behavioral, social-emotional, and
academic needs of every student are met through an instructional model that is designed to
address student learning with quality classroom instruction and opportunities for intervention.

WCSD’s instructional model consists of the following three (3) tiers of instruction:

a. Tier 1: Quality classroom instruction based on Mississippi Curriculum Frameworks (MS
College and Career Readiness Standards)

b. Tier 2: Focused supplemental instruction

c. Tier 3: Intensive interventions specifically designed to meet the individual needs of students

Response to Intervention 3-Tier Model
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Tier 1

Tier 1 (quality classroom instruction) represents the school-wide best practices and core
instruction that all students receive. Approximately 80-90% of the student population should
meet instructional goals at this level through high quality, research-based teaching strategies
utilizing core curricula. Students who are successful at Tier 1 are recognized as successful in the
general education curriculum.

WCSD teachers are expected to utilize effective teaching strategies. “Quality” classroom
instruction, defined as incorporating research-proven strategies, can be further defined to
include the following (based on Marzano, 2001):

1. Identifying Similarities and Differences
Summarizing and Note Taking
Reinforcing Effort and Providing Recognition
Homework and Practice
Nonlinguistic Representations
Cooperative Learning
Setting Objectives and Providing Feedback
Generating and Testing Hypotheses
Cues, Questions, and Advanced Organizers

0 00 i ov Lm0 DD

Additionally, like Marzano, John Hattie’s compilation of strategies provided in his 2011 book,
Visible Learning for Teachers provides the effect size for strategies shown to increase student
achievement. Effect size is essentially a measure of the magnitude, or effect, that some
treatment/strategy has on an outcome (e.g., student achievement). Statistical significance (e.g.,
p < .05) tells us whether there is a difference between two or more groups based on some
treatment/variable (e.g., teaching/learning strategies). One can interpret effect sizes according
to the table below. For example, an effect size of .50 represents an increase of one-half of a
standard deviation. Generally an effect size of .40 is considered above average for educational
research. Teachers should pay particular attention to strategies with effect sizes at or above .40.

Intensive
Targefed

Universal

Page 11
Accreditation Standard 20



Effect Size

Small Medium Large VERY LARGE
.20 .50 .80 1.30
Influence Effect Size
Feedback 1.13
Student's prior cognitive ability 1.04
Instructional quality 1.00
Direct instruction .82
Acceleration 2
Remediation/feedback 65
Student's disposition to learn .61
Class environment .56
Challenge of Goals .52
Peer tutoring .50
Mastery learning .50
Homework 43
Teacher Style 42
Questioning 41
Peer effects .38
Advance organizers 37
Simulation & games 34
Computer-assisted instruction 31
Testing .30
Instructional media .30
Affective attributes of students 24
Physical attributes of students 21
Programmed instruction .18
Audio-visual aids .16
Individualization 14
Finances/money % )
Behavioral objectives A2
Team teaching .06
Physical attributes (e.g., class size) -.05
\,0"‘03 04 05 0g ?lq,b
%
%
K7 Zone of ;
;-5 Desired °
0 Effects v é
23 N
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Differentiated Instruction
In an effort to meet the needs of most all learners at the primary level of instruction, all
WCSD teachers are also expected to implement differentiated instruction as a part of their Tier
1 instruction. According to Carol Ann Tomlinson (2000), differentiation means tailoring
instruction to meet individual needs. Whether teachers differentiate content, process, products,
or the learning environment, the use of ongoing assessment and flexible grouping makes this a
successful approach to instruction.

At its most basic level, differentiation consists of the efforts of teachers to respond to
variance among learners in the classroom. Whenever a teacher reaches out to an individual or
small group to vary his or her teaching in order to create the best learning experience possible,
that teacher is differentiating instruction.

WCSD schools are expected to differentiate at least four classroom elements for learners based
on readiness, interest, etc. to prevent learning gaps.
= Content — what the student needs to learn or how the student will get access to the
information;
= Process — activities in which the student engages in order to make sense of or master the
content;

= Products — culminating projects that ask the student to rehearse, apply, and extend what

he or she has learned in a unit; and

= Learning environment — the way the classroom works and feels.

Teachers can differentiate
i i A vkl | [E5 a5
Content 1 Process l | Product

aessEseRme] L
I

according to the student’s

I
NG I : |

!”Readiness " | Interests | }Leammg Rronie]
l to increase [ l
 Growth | Motivation = Efficiency
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The table below describes some principles of differentiated instruction that WCSD adopts, along with a depiction of how
these principles “look” practically when implemented.

Grade Principle Looks like...
span
K e Purpose should be for student growth for LIFE, not e Teacher observations/assessments lead to
- just for state tests adjustment in instruction (teachers consistently
5 e Must begin where students are — based on data checking for understanding and adjust teaching to
e Requires careful planning produce higher levels of learning)
e Looks different in every classroom/for every e Flexible groups — guided reading/literature circles are
teacher non-negotiable... small math groups encouraged
e Can be in content, process, and product e Classroom arrangement lends itself to
e Must begin with small steps ' grouping/movement
e Must always be student-centered e Student-centered
e Assessment should be a constant drive for e Variety of instructional materials — more than just
instruction textbooks

e Smooth transitions

e Centers/stations — active learning based on student
needs/levels (not same activity for all students
managed through rotation)

e Workshop approach (mini-lesson + student activity
with teacher guidance/conferencing)
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Grade
span

Principle

Looks like...

mr O QO —

»wmO > 00O

Various levels of complexity

Challenges students at appropriate developmental
level

Data driven decisions

Flexible groupings based on student need and
ability

Content, process & product can be differentiated
Qualitatively different — not quantitatively (student
do different activities — NOT less work)

e Variety of activities to address learning styles and
levels of the curriculum
e Instruction and materials are appropriate to current
levels of understanding.
Student Engagement
e Active participation
e Student inquiry
e Teacher probing for understanding
e Varying questions based on the level of the learners
Small group instruction that targets specific needs
e Teachers use data to drive instruction
e Small groups based on data (readiness), interest or
learning styles
Planning and preparation
e Lesson plans that reflect DI focus
e Grade level meetings focused on data and DI
Evidence of use of data
e Reteaching
e Small group instruction
e One on one assistance
Relevant Homework
e Monitor what is being sent home
e Monitor lesson plan for relevant homework that
reinforces what is being taught in class
e Varying homework assignments
e Check for understanding

Accreditation Standard 20
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Grade
span

Principle

Looks like...

T O

—r OO IO wm

Principals are the Instructional Leaders...
Teachers are the key...

Classrooms should be diverse learning centers.

Curriculum: Aligned with Rigor & Relevance
Must meet the needs of ALL students.

Will increase student achievement.

Data drives decisions.

Students will be engaged
o0 Attentive
o Actively involved with assigned task
o Appropriate teacher questioning techniques
and student response
Various DOK Levels
o Posted in EZ Lesson Planner
o Evident in assessments
o Evident in classroom discussions
Flexible and Varied Grouping
o Based on various data(not limited to
standardized tests)
o Groups based on readiness/interest/abilities
Tiered Assignments
o Varying levels of complexity
o Alternative ways of reaching same goals
taking into account individual student needs
Peer tutoring
o Based on performance on previously assigned
tasks
o Higher level students tutor other students in
need
Independent Study Projects
o Performance-based assignment utilizing
rubrics

Adapted from the Curriculum page at Madison County School’s website (http://www.madison-schools.com/Page/47).
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Planning

Additionally, to help ensure and document that ALL students receive generally effective
instruction at Tier 1, WCSD requires that teachers plan lessons in advance in the district’s online
lesson plan repository EZ Lesson Planner. Benefits of effective planning include, but are not
limited to the following:

1. incorporate good teaching practices in every lesson

2. efficiently prepare for the next time you offer the course

3. to be critically reflective on teaching. For example, if a class goes particularly well (or

badly) make notes on your plan so you can adjust the next time as needed

4. share teaching ideas with your colleagues

WCSD instructional leaders, with input from teaching staff, reviewed the effectiveness for
teacher use, either whole or in part, of several lesson planning styles/templates. These
included, but were not limited to, Madeline Hunter’s Seven Step Lesson Plan, Gagne’s Events of
Instruction, and/or the 5 E’s of Constructivism. The district adopted a unified lesson plan
template for teachers to utilize. The WCSD Lesson Plan Template (located within the EZ Lesson
Planner tool), and the components thereof, represents the district’s expectation when it comes
to instructional planning. Teachers may add to the template, in the form of attachments, etc.,
but may not take away from its essential components.

WCSD considers it appropriate to mix and match lesson planning styles as needed. Teachers
should choose the style that best supports the type of learning that is planned to occur in any
particular class. The following are considered as some important elements for any lesson
planning style.

1. write clear and specific lesson objectives that align with course objectives
inform students of lesson objectives
promote recall of prior learning
use activities and assessments to promote learning and to meet lesson objectives
give students feedback on their progress
gauge your timing for each activity
keep a record of the materials needed to complete the lesson
incorporate student activity and interaction into the lesson
record your own reflections on the success of the class

WReNOOEWN
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An example of the WCSD Lesson Plan Template is found below:

WCSD Lesson Plan Template

understand, know or
demonstrate at the end
of the lesson)

Lesson Plan for the week of: | Teacher: Subject | Grade:
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Content Standard(s)
Learning Target(s) /
Objective(s)
(What students

Bellwork /”Do Now”
(What students do
upon entering the
classroom)

Assessment
(formative)
(How will you know
students met the

ing target?)

Evaluation (summative)
(How you use
summative tools for
reaching the learning
target)

Instructional Strategies
(What you do so
students achieve the

g target)

Guided Practice

(What students do with
your assistance to boost
the learning target)

Independent Practice
(What students do
independently to
reinforce the learning
target)

Closure
(Review/wrap-up;
check for
understanding)

Adapted from Harry and Rosemary Wong. (http://www.teachers.net/wong/MAY12)

The WCSD also promotes the utilization of prepared lesson plans from state and

district-adopted HQIM as long as appropriate annotations are provided to ensure that the

teacher has internalized and prepared appropriately for effective instructional delivery.
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Lesson plans should reflect what occurs during an observed instructional cycle. The following is
a guideline as to what is expected to be observed during classroom observations. It is not
expected that all indicators are necessary or appropriate for every lesson observed.

Before the Lesson  Classroom management
Evidence of Procedures
Bell Ringer Activities

During the Lesson  Anticipatory Set / Hook
Objectives
Communicated to the students
From the MCF/CCSS/CTE
From Assessment Blueprints
From Pacing Guide
Appropriate for Instruction Based
on Grade Level/Time of Year
Instructional Input
Explicit / Clear Instructions
As outlined in lesson plan
Appropriate for objective(s) stated
Modeling
Teacher / Student / Example
Monitoring
Of Students’ Understanding
Of Students’ Behaviors
Assessments Utilized Formal /
Informal / Authentic
Practice Opportunities
Guided Practice
Independent Practice
Grouping Practice Utilized
Whole group / Small group /
Combination
Student Engagement in Lesson
Materials Utilized
Text / Worksheets / Teacher made
Materials
Manipulatives / Calculators / Lab

Supplemental Materials

Time on Task

Appropriate Pacing of Lesson
Ending of Lesson Closure

Homework

Evidence of Procedures
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Classroom Management

WCSD adopts the work of Randy Sprick’s STOIC Framework (CHAMPS.) When it comes to our beliefs
concerning classroom management, all of the things that a teacher does to organize students, space,
time, and materials so that learning can take place is managed within this framework. This management
includes fostering student involvement and cooperation in all classroom activities and establishing a
productive working environment through site-wide PBIS systems as outlined in the STOIC Framework.

Sprick describes a well-managed classroom with the following statements:

a) Students are deeply involved with their work, especially with academic, teacher-led
instruction.

b) Students know what is expected of them and are generally successful.

c) There is relatively little wasted time, confusion, or disruption.

d) The climate of the classroom is work-oriented but relaxed and pleasant.

Establishing a well-managed classroom early in the school year is important. According to
Sprick, contrary to what many people believe, the number-one problem in the classroom
is not discipline—it is the lack of procedures and routines. CHAMPS puts forward that classroom
management has less to do with discipline than relationship building and effective planning,
teaching, and implementation of procedures and routines. WCSD supports Sprick’s observation
and belief that behavior will rarely become a problem when effective teaching is already taking
place. On the first day of school, teachers can begin teaching the procedures and routines that
they will use throughout the year. Sprick warns teachers to never assume that they will have
time to tackle bad behavior later. Becoming an effective teacher depends on classroom
management—especially on the first day of school.

Some tips for the first day of school include:

a) Make sure your classroom is ready. Teachers who prepare their classrooms in advance
maximize student learning and minimize student misbehavior. Readiness is the primary
determinant of teacher effectiveness.

b) Do everything possible to welcome the students and to make sure that they know here
to go and how to get there on time.

¢) Keep in mind that what you do on the first day may determine how much respect and
success you will have for the rest of the school year.

d) Arrange student seating to maximize the accomplishment of the tasks and to minimize
behavior problems. Assign students to their seats on the first day of school.

Continuing in the school year with effective procedures and routines facilitate classroom
management. Sprick emphasizes that a procedure is not a discipline plan, nor is it a threat or an
order. Rather, a procedure is a method or process for accomplishing things in the
classroom—for example, what to do when entering the classroom, how to function in a lab
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group, or what to do when you have a question. A series of procedures and routines creates a
structure for

the classroom, according to Wong. When students know how the classroom operates, the class
suffers fewer interruptions. A class with few interruptions is a class that advances learning.

Sprick’s tips for year-long classroom management:

a) Organize a well-managed classroom in which students can learn in a task-oriented
environment.

b) Start the class by giving an assignment, not by taking roll. There is no need to involve the
class in the roll-taking process.

c) Post your assignments in the same place every day if you want your students to do
them.

d) Make sure that your grade record book shows the results and progress of each student
at all times.

e) Remember that a smooth-running class depends on your ability to teach procedures.

f) Present your rules clearly and provide reasonable explanations of the need for them.
Write the rules down, and permanently post them in the classroom. Give them to
students on paper or have the students copy them into their notebook.

g) Keep in mind that rules are most effective when there are consequences to face if
students break them and rewards if students follow them. When you see a violation of
one of the rules, immediately and quietly give out the penalty as you continue with the
lesson or classwork.

WCSD promotes the development of classroom procedures by every teacher. According to
Sprick, every time the teacher wants something done, there must be a procedure or a set of
procedures. Some procedures that nearly every teacher must teach, according to Sprick,
include the following:

a) procedure for dismissal at the end of the period or day
b) procedure for when students are absent

c) procedure for quieting a class

d) procedure for the beginning of the period or day

e) procedure for students seeking help

f) procedure for the movement of students and papers

Sprick emphasizes that most behavior problems in the classroom arise because teachers fail to
teach students how to follow procedures. In response to this, WCSD asks each teacher to
develop a classroom management that describes her/his classroom procedures and effectively
conveys those procedures to students. Students, in turn, must learn to follow the procedures.
The following is a summary of Sprick’s effective method of teaching classroom procedures.
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Sprick’s STOIC Framework focuses around the following five areas:

1) Structure your classroom for success.

2) Teach students your expectations, routines and procedures.
3) Observe and monitor student behavior

4) Interact Positively with students

5) Correct fluently

Social Emotional Learning (SEL)

WCSD recognizes supporting research that SEL not only improves achievement, but it also
increases prosocial behaviors (such as kindness, sharing, and empathy), improves student
attitudes toward school, and reduces depression and stress among students (Durlak et al.,
2011). Effective social and emotional learning programming involves coordinated classroom,
schoolwide, family, and community practices that help students develop the following five key
skills that follow below.

Self-Awareness. Understanding one's own emotions, personal goals, and values. This includes
accurately assessing one's strengths and limitations, having positive mindsets, and possessing a
well-grounded sense of self-efficacy and optimism. High levels of self-awareness require the
ability to recognize how thoughts, feelings, and actions are interconnected.

Self-management. This requires skills and attitudes that facilitate the ability to regulate one's
own emotions and behaviors. This includes the ability to delay gratification, manage stress,
control impulses, and persevere through challenges in order to achieve personal and
educational goals.

Social awareness. This involves the ability to understand, empathize, and feel compassion for
those with different backgrounds or cultures. It also involves understanding social norms for
behavior and recognizing family, school, and community resources and supports.

Relationship skills. This helps students establish and maintain healthy and rewarding
relationships, and to act in accordance with social norms. These skills involve communicating
clearly, listening actively, cooperating, resisting inappropriate social pressure, negotiating
conflict constructively, and seeking help when it is needed.

Responsible decision making. This involves learning how to make constructive choices about
personal behavior and social interactions across diverse settings. It requires the ability to
consider ethical standards, safety concerns, accurate behavioral norms for risky behaviors, the
health and well-being of self and others, and to make realistic evaluation of various actions'
consequences.
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In our schools and classrooms, teachers and leaders promote social and emotional
development for all students by teaching and modeling social and emotional skills, providing
opportunities for students to practice and hone those skills, and giving students an opportunity
to apply these skills in various situations.
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Teacher Growth Rubric

WCSD adopts the Teacher Growth Rubric, a part of the state’s Professional Growth System for
educators. According to the MDE’s Observation and Feedback Guidebook, research shows that
within schools, teachers play the most important role in student learning. In their critical role,
teachers need feedback and high-quality learning experiences to continuously improve their
practice and student learning. Observers should provide feedback and support that is based on
a shared understanding and ongoing support of best practice. The Professional Growth System
is designed with a focus on quality feedback. It is also intended to provide districts and the MDE
with data to strengthen decision-making to ensure that teachers are better prepared,
supported, and retained to improve teaching and learning for all students.

The following are the goals of the Professional Growth System:

a) Provide a shared vision for high-quality teaching and learning and guide educators in
improving their practice

b) Encourage regular, evidence-based observation and feedback for all teachers

c) Support teachers and school leaders in identifying priorities for strengthening practice

d) Serve as a guide for teachers as they reflect upon their own practices

Retain Effective Educators
/ and Extend Their Reach

Provide High-Quality Improved Student

Improved
Growti System g Professional Learning Achlevement

Prepare New Teachers &
Leaders to Succeed

Classroom
Observation

Clear, Specific,
Actionable,
and Timely
Feedback

Changes
in Practice
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Tier 2

Tier 2 (focused and targeted supplemental instruction) addresses students
demonstrating insufficient progress at Tier 1. These students receive targeted, group-based
interventions in addition to general classroom instruction at Tier 2 of the instructional model
utilizing research-proven strategies that are fundamentally different from what occurs at Tier 1.
According to Bolden et al. (2005), approximately 5% to 10% of students will require
supplemental instruction based on needs determined through on-going assessment methods
utilized by the classroom teacher.

At Tier 2, the classroom teacher may seek support from grade/subject-level teams or
enlist the services of the school’s Teacher Support Team (TST) to help develop strategic,
research-based interventions designed to target the deficit area(s) of a particular student or
group of students. These students are given an intervention trial for a fixed duration and
modified accordingly throughout the treatment period. These interventions may be or may not
be program or technology driven. They also may or may not be teacher developed. Students
who show sufficient progress with the intervention, and likewise within the general education
classroom, are deemed remediated and no longer in need of Tier 2. These students transition
fluidly in and out of Tier 2 as needed based on progress-monitoring data.

WCSD offers teachers the following technology resources/programs to help facilitate
identification of students in need of Tier 2 interventions:
1. STAR Diagnostic
2. STAR Online Instruction
3. ELS EZ-Assessment

Infensive

TIER 1l

Universal

TIER |
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. .1 is the most © = layer of support for FEW students and consists of thc most intensive, targeted
instruction and intervention specifically designed to meet the individual academic and behavioral needs of
students.

lier I is the TARGETED layer of support for SOME students that consists of supplemental academic and
behavioral supports provided in addition to high-quality core instruction.

Tier I is the UNIVERSAL layer of support for ALL students and consists of high-quality classroom instruction
provided by highly trained and qualified personnel. Tier I Instruction occurs in whole-group, small-group, and
in individual settings. Tier I should be considered the key component in successful tiered instruction.

Tier 3

Tier 3 (intensive interventions) are introduced when data suggest that students show an
insufficient response to the focused interventions provided in Tier 2. These interventions are
more intensive and specifically designed to meet the needs of individual learners. According to
Bolden et al. (2005), 1% to 5% of students will not respond to core classroom instruction (Tier 1)
or focused supplemental instruction (Tier 2). These targeted students will require intensive,
individualized interventions designed to meet specific learning goals.

If strategies at Tier 1 and Tier 2 are unsuccessful, students are referred to the Teacher
Support Team (TST). For Tier 3, an increased emphasis is placed on the problem-solving team
within the school and the TST becomes directly involved in researching and developing a plan
for implementing an intensive intervention. Each school must have a Teacher Support Team
(TST) implemented in accordance with the process developed by the MDE. The chairperson of
the TST shall be the school principal as the school's instructional leader or the principal's
designee. The designee may not be an individual whose primary responsibility is special
education.

Tier 3 interventions are:

a) designed to address the deficit areas;

b) evidence based;

c) implemented as designed by the TST;

d) supported by data regarding the effectiveness of interventions.

Like Tier 2 interventions, Tier 3 interventions usually proceed for a fixed duration.
However, these interventions are more student-centered and focus more on the student’s
individual needs. After a referral is made, the TST must develop and begin implementation of an
intervention(s) within two weeks. No later than eight weeks after implementation of the
intervention(s) the TST must conduct a documented review of the interventions to
determine success of the intervention(s). No later than 16 weeks after implementation of
the intervention(s), a second review must be conducted to determine whether the
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