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District Vision
Teachers teaching. Students learning. Schools improving.
District Mission

Create a productive school culture for change that increases teacher effectiveness, improves
student proficiency, and builds public confidence.
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Professional Learning

¢ KS GSNXY G&LINE TS aa AcBmypreliensiveS sudtainkdy ahd interisve y a |
F LILINRF OK 2 AYLNRGAY3I (iSHFOKSNEQ YR LINARYOALN
achievement. ¢Learning Forward

WCSD promotes the tenets of lileng learning for all of its employees. WCSD encourages and
expects d employees to engage in professional learning opportunities and develop themselves
accordingly by keeping current with trends, research, and best practices in their respective
fields. The district will facilitate seven professional learning days thrauighe year based on
district-identified needs and/or goals. All staff members are expected to attend. Ongoing
professional learning will be embedded, schbabked, and differentiated with respect to the
topics relevant to instruction, or other specificears, identified through a variety needs
assessments, formative teacher observations, peer observationsassdksments, etc.

WCSD will implement a professional learning program aligned with the Learning Forward
Standards for Professional Learning addats the following beliefs regarding the link between
professional learning and student learning as put forth by Learning Forward.

1. When professional learning is standatissed, it has greater potential to change
what educators know, are able tin, and believe.

H® 2 KSYy SRdzOFi2NBEQ (y2sfSR3ISs: aijArAfttas IyR
repertoire of effective strategies to use to adapt their practices to meet performance
expectations and student learning needs.

3. When educator practicenproves, students have a greater likelihood of achieving
results.

4. When student results improve, the cycle repeats for continuous improvement.

2

professional {7 Knowledge, eading this diagram in a clockwise
lesming dispositions fashion illustrates how the items are
. - » linked. Reading in a countgockwise
way indicates how to plan.
L & Chasn'ges
% in educator

practice
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This cycle works two ways: If educators are not achieving the results they want, they determine
what changes in practice are needed and then what knowledge, skills, and dispositions are
needed to make thelesired changes. They then consider how to apply the standards so that
they can engage in the learning needed to strengthen their practice.

Purpose for the standards:

w

0 The standards serve as indicators that guide the learning, facilitation, implementation,
and evaluation of professional learning.

0 Professional standards state the purpose of professional learning is for educators to

develop the knowledge, skills, practg;eand dispositions to help students perform at

high levels.

Development
The development of the standards is based on three underlying assumptions:

0 Educator learningBy making learning the focus, those who are responsible for
professional learning widoncentrate their efforts on ensuring that learning for
educators leads to learning for ALL students, not just some. For too long, practices
associated with professional learning have treated educators as individual, passive
recipients of information, andchool systems have expected little or no change in
practice.

0 Educator effectivenesgvhen professional learning incorporates the indicators of
effectiveness defined in its standards, educator effectiveness and student learning
increase. Increased eduaateffectiveness makes possible a shift from current reality to
the preferred outcomes of enhanced student learning resulta goal to which all
educators subscribe

0 Student and educator excellenddie Standards for Professional Learning have as their
core purpose to increase the effectiveness and equity of education for all students
regardless of their circumstance or postal code. Additionally, the standards describe a
set of expectations for effective professional learning to ensure equity and excelienc
educator learning.

Prerequisites

There are several prerequisites for effective professional learning. These prerequisites reside
where professional learning intersects with professional ethics. The prerequisites are:

0 9RdzOF G2 NR Q &uians alliswudeyits) is thexfoundation of effective
professional learningCommitted educators understand that they must engage in
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continuous improvement to know enough and be skilled enough to meet the learning
needs of all students. As professionaliey seek to deepen their knowledge and expand
their portfolio of skills and practices.

0 Each educator involved in professional learning comes to the experience ready to learn.
Professional learning is a partnership among professionals who engage with one
another to access or construct knowledge, skills, practices, and dispositions; however, it
cannot be effective if educators resist learning.

0 Because there are disparate experience levels and use of practice among educators,
professional learning can fosteollaborative inquiry and learning that enhances

individual and collective performancEhis cannot happen unless educators listen to one
FYy20KSNE NBaLISOG 2yS y20iKSNDa SELISNASyOSa
interests at the forefront, tust that their colleagues share a common vision and goals,

and are honest about their abilities, practices, challenges, and results.

0 Like all learners, educators learn in different ways and at different.rBesause some
educators havaelifferent learning needs than others, professional learning must engage
each educator in timely, higguality learning that meets his or her particular learning
needs.

WCSD Vision and Mission for Professional Learning

Vision Excellent teaching and leang every day.

Missior 2 /{5 aSS1a G2 YI1S LNRBFTFSaaazylt fSINYyAyY
educators have to do, but instead serve as the means through which educators
get things done.

Standards for Professional Learning

LearningCommunities paring
Leadership |y,
Resources ‘/_\
Data

Implementation , LEARNING

Outcomes
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Learning Communities

Professional learning that increases educator effectiveness and results for all students occurs
within learning communities committed tmntinuous improvement, collective responsibility,
and goal alignment.

Professional learning within communities requires continuous improvement, promotes
collective responsibility, and supports alignment of individual, team, school, and school system
goak. Learning communities convene regularly and frequently during the workday to engage in
collaborative professional learning to strengthen their practice and increase student results.
Learning community members are accountable to one another to achievehidned goals of

the school and school system and work in transparent, authentic settings that support their
improvement.

Core Elements: 2 ‘\,‘*:‘\‘K‘K‘K‘K t*“, ’/Tf ”‘

Engage in continuous improvement \

Develop collective responsibility

Create alignment and accountability \k

The followng are indicators for this standard:

0 School and district leaders create policies and organizational structures that support
implementation of collegial learning.

0 Learning teams meeting regularly and frequently using agendas and protocols that focus

teamwork on learning for all students.

All educators participate in professional learning communities that align collaborative

work with school improvement goals and focus on continuous improvement.

0 Learning communities share collective responsibilityalbstudents in the school or
district.

O«

0 Learning community members exchange feedback about their practice with one
FY20KSNE @AairAdAy3d SIFIOK 20KSNNna OflFaaNeR2vYa

0 Learning teams develop and employ norms of collaboratimh r@lational trust.

0 Team members and faculties hold themselves collectively accountable for student
results.

0 Leaders create policies and provide support aligned with an explicit vision and goals for
successful learning communities.

Leadership

Accreditation Standard 15 9



Professional learning that increases educator effectiveness and results for all students requires
skillful leaders who develop capacity, advocate, and create support systems for professional
learning.

Leaders throughout the pr&-12 education community i@gnize effective professional
learning as a key strategy for supporting significant school and school system improvements to
increase results for all students. Whether they lead from classrooms, schools, school systems,
technical assistance agencies, msgional associations, universities, or public agencies, leaders
develop their own and others' capacity to learn and lead professional learning, advocate for it,
provide support systems, and distribute leadership and responsibility for its effectivenéss an
results.
NNV INTDY

Core Elements: RN W e 2 =
N — \‘T \ - 2/ 3 —
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Develop capacity for learning and leading
Advocate for professional learning
Create support systems and structures

]

/i

‘\ | &

-
/
/

The following are indicators for this standard:

0 Teachers serve in variety of leadership roles.
0 Faculty isnvolved in planning and implementing professional learning.
0 Administrators participate in professional learning with staff.
0 Administrators model instructional leadership and continuous improvement.
0 The school culture supports continuous improvement thiotgam learning.
0 Resources (money, materials and time) are equitably utilized to accomplish learning
goals.
Resources

Professional learning that increases educator effectiveness and results for all students requires
prioritizing, monitoring, andoordinating resources for educator learning.

Effective professional learning requires human, fiscal, material, technology, and time resources

G2 I OKAS@S addzRSydQa fSINYyAy3a 3F2+fad |1 25 NBa&2
overcome inequigs and achieve results for educators and students. The availability and

allocation of resources for professional learning affect its quality and results. Understanding the
resources associated with professional learning and actively and accurately trdekimg

facilitates better decisions about and increased quality and results of professional learning.

Core Elements:
RESOURCES &=

Prioritize human, fiscal, material, technology, and time resources

—
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Monitor resources
Coordinate resources

The following arendicators for this standard:

Resources are targeted to small numbehafh-priority goals for student and educator
learning.

School schedule allows for professional learning time during the school day.
Resources are allocated for technology to suptutdent and educator learning.

The uses of resources are tracked and monitored.

Multiple sources of funding are coordinated and aligned to stated learning goals
Teachers antl RY A y A &dspahsibiRtyNdr &location of resources.

O¢ O¢ O¢ O¢ O«

O«

Data

Professional larning that increases educator effectiveness and results for all students uses a
variety of sources and types of student, educator, and system data to plan, assess, and evaluate
professional learning.

Data from multiple sources enrich decisions abprdfessional learning that leads to increased
results for every student. Multiple sources include both quantitative and qualitative data, such
as common formative and summative assessments, performance assessments, observations,
work samples, performance etrics, portfolios, and selfeports. The use of multiple sources of
data offers a balanced and more comprehensive analysis of student, educator, and system
performance than any single type or source of data can.

Core Elements:
Analyze student, educatpand system data

Assess progress
Evaluate professional learning

The following are indicators for this standard:

0 Teachers and administrators analyze student data to identify adult learning priorities at
the classroom, school, and district levels.

0 Teachers/ teams analyze student data to make decisions about student progress and

adjustments needed to increase student learning.

Teachers/teams use student data to assess the effectiveness of the application of their

new learning to make ongoing adjustmts to increase student results.

O«
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0 School leaders use data to monitor implementation of professional learning and its
effects on educator practice and student learning.

0 Educators develop a theory of change and a framework to evaluate professional
learning.

0 HEducators work together to evaluate their learning designs, collaboration, learning and
results, and the design, content and duration of professional learning.

LearningDesigns

Professional learning that increases educator effectiveness and resultsstdgnts
integrates theories, research, and models of human learning to achieve its intended outcomes.

Integrating theories, research, and models of human learning into the planning and design of
professional learning contributes to its effectivenessve3al factors influence decisions about
learning designs, including the goals of the learning, characteristics of the learners, their
comfort with the learning process and one another, their familiarity with the content, the
magnitude of the expected chge, educators' work environment, and resources available to
support learning. The design of professional Iearnmg affects its quallty and effectlveness

Core Elements: STHORY (ST
’ /‘ il

Apply learning theories, research, and mode
Select learning designs
Promote active egagement Learning Designs

es um

Professional learning that increases educator effectiveness and results

The f0”OW|ng are IndlcatOFS for thIS Standard for ul{l sludcms'in(cgml.cs theories, research, and models of human

learning to achieve its intended outcomes.

School and district plans focus on team and wksikool learning.

Most professional learning occurs as part of the workday.

Adult learners engage in using the processes they will usesiittents.

School and district plans provide multiple practices of the new learning with feedback
and coaching.

Learners are actively engaged with other learners and the content during the learning
process.

Educators work in teams to collaboratively constilanalyze, evaluate, and synthesize
knowledge and practices.

O¢ O¢ O¢ O«

O«

O«

Implementation

Professional learning that increases educator effectiveness and results for all students applies
research on change and sustains support for implementation of professionah&or long
term change.

Accreditation Standard 15 12



The primary goals for professional learning are changes in educator practice and increases in
student learning. This is a process that occurs over time and requires support for
implementation to embed the new learning into prazgs. Those responsible for professional
learning apply findings from change process research to supporténgchange in practice

by extending learning over time. They integrate a variety of supports for individuals, teams, and
schools. Finally, theytiegrate constructive feedback and reflection to support continuous
improvement in practice that allows educators to move along a continuum from novice to
expert through application of their professional learni~~

Core Elements: . GQAL

Apply change research
Qustain implementation
Provide constructive feedback

The following are indicators for this standard:

0 Educators commit to lonterm change by setting clear goals and maintaining high

expectations for implementation with fidelity.

School andlistrict leaders provide and align resources to initiate and sustain

implementation.

0 Leaders model outstanding practices and maintain a sustained focus on the goals and
strategies for achieving them.

0 Schools and districts provide three to five years of@ng implementation support
focusing on deepening understanding and addressing problems associated with the new
practice.

0 Educators provide specific information to assess practice in relationship to established
expectations and to adjust practice to acheéethose expectations.

O«

0 Learners engage in reflection and provide constructive feedback on his/her own or
20KSNEQ LN} OGAOSao
Outcomes

Professional learning that increases educator effectiveness and results for all students aligns its
outcomes witheducator performance and student curriculum standards.

For all students to learn, educators and professional learning must be held to high standards.
Professional learning that increases results for all students addresses the learning outcomes
and performance expectations education systems designate for students and educators. When
the content of professional learning integrates student curriculum and educator performance
standards, the link between educator learning and student learning becomes expto#asing

the likelihood that professional learning contributes to increased student learning. When
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systems increase the stakes for students by demanding high, equitable outcomes, the stakes for
professional learning increase as well.

Core Elements:
Meet performance standards

Address learning outcomes
Build coherence

The following are indicators for this standard:

Educator learning is focused on student learning outcomes.

Professional learning is driven by what teachers need to know and becatitein order

to provide effective learning for all students.

Learning goals are based on analysis of educator and student data.

Professional learning is focused on proven effective classroom strategies and practices.
Learning outcomes are aligned withuexhtor performance standards and student

learning goals.

All professional learning includes appropriate follow up.

O¢ O«

O« O¢ O«

O«

Accreditation Standard 15 14



Reflection on Previous PL Opportunities
Focus orHigh Quality Instructional Materials and Professionatarning

In the 201819 school yeaWWCSD began implementing thevisedMS CCRS for Science and
implemented a new science curriculum in gradeBiBlogy I. This new curriculyrBTEMcopes,

is constructivist in nature and provides an instructional cyckeldaon the framework of the 5

9Qad® . lFaSR Ay DIF3aySQa LyauNdHzOOGA2ylt 9@Syidaszs a
Engaging, Exploring, Explaining, Elaborating, and Evaluating. Professional learning forthe 2018

19 school year focused on effectivestruction with the new curriculumin the 2122 SY the

district added docal instructional science coach tasked with focusing on suppditig O K S N&E Q
implementation science curriculum and overall delivery of science content standaws.

Spring 20210 Spring 2022scienceproficiency increased from 294to 32.6% proficient. We

will continue to track that data, as it is included as one of our student outcome goals.

Similarly, in the 201:20 SY, WCSD implemented a new Math curriculum with nationdéece

of effectivenessEureka Math, a Common Ceaéigned curriculum published by the ngmofit
Great Minds Inc., equates mathematical concepts to stories, with the aim of developing
conceptual understanding. Like Common Core, it encourages studense tearious mental
strategies to solve problems, and to focus on the process instead of the arfsveeised
professionalearning with their publisher occurred during the-20 and 2621 school years. We
also provided external coaching for teachers impésting the new curriculum. In the 202212

SY the district added a local instructional math coach tasked with focusing on supporting
0SFOKSNBRQ AYLI SYSyidGldAz2y 2F GKS YIF GK OdzNNR Odz
standards. From Spring 2021 to Sprif@2, math proficiency increased from224%to 30%
proficient. We will continue to track that data, as it is included as one of our student outcome
goals.

Additionally,this school year (20223), WCSD is implementing a completadyv

Reading/English Langge Artcurriculum in grades-KIS.With 2021 reading proficiency at

23.4%, the district saw an increase to 29.7%. While this is positive, we seek to accelerate this
growth. External coaching supports for Blidre utilized in prior years, while in the 2D22

school year, most of the coaching came from oudisstrict literacy coach. With sustained local
coaching support and new curriculum, we are looking forward to improved outcomes in Spring
2023.

Professional Learning Communities

WCSD educators form professional learning communities among themselves at each school site
and across the district. These groups meet vertically and/or horizontally by -¢gaeleand/or
subject/role on a routine basis to learn from one another and to ipgrate in learning

opportunities as a team. Topics and focuses of these learning meetings are directly related to
the needs of students/stakeholders served. WCSD educators will continue to grow, improve,
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and increase the effectiveness in which its edocaffacilitate professional learning
communities as we me forward through the 202023 school year.

In-District andExternallyprovided PL

WCSD has regularly utilizeddristrict human resources, such as teachers,
interventionists, school and distrieidministrators, etc. to facilitate professional learning
2L NI dzyAGASE 2y (2LIA0& LISNIAYSYydG G2 SRdzOF G2 N
Additionally, the districtegularly bringsn external resourceso provided focused professional
learning through utilization opartnerships with external partners and MpEfessional
development coordinatorsiathe regional service delivery model. Feedback from these
sessionss typicallypositive,with considerations for improvement and continuance ddesed.

Researchers such as Killion, Harrison, Bryan and Clifton (20C®gadéhing Mattersput
forward that of the designs for professional learning, coaching is one of the best for supporting
implantation of new practices and is an ESSENIdAIponent of professional learning. Drago,
Severson, Roy, and Frank (2015) summarize the most effective learning designs along with their
purpose and characteristics. Coaching is shown to meet the following needs:

Building content or instructional knowlge

Reinforcing knowledge of critical attributes
Developing skills

Supporting planning

Supporting implementation

Focusing on standards, curriculum, and assessments

O¢ O¢ O« O¢ O¢ O«

Previously mentioned, in th2021-2022 school year, WCSibbilized resources to
provide lo@l, active, intentional support for classroom teachers as they learn new and improve
upon their classroom practices. WCSD continues to employ an instructional coaching team to
support teachers in the following areas:

-ELA/Reading Family Engagement -Math / Technology Integration

-Science & Social Studies -Special Education

-English Learners / Community Engagement -Behavior / MTSS

Coaching provides teachers with differentiated support as it includes multiple strategies
for success such as demonstoatimodeling, ceplanning, and caeaching. The coach and
teacher will engage in feedback to build teacher skill and proficiency in teaching. Coaches will
debrief with school leaders daily when coaching occurs to review progress, strengths, potential
weaknesses, and to address any immediate changes of practice that are needed. Coaches will
also meet with the professional development coordinator regularly in their own learning
community to share/review observations, data, progress, and to plan for any systemi
professional development needs.
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PL Resources

Above other material resources, the allocation of time is a priority for effective professional

learning to occur in our schools. It is the one resource we all need, but no one can afford. To
FRRNB&aa (GKS AaadzS 2F adAYS amorshbftifute téacerstzd A f AT S
fillkAy F2NJ NBS3dzf F NJ §SFOKSNAR Ay 3ISYSNIf | yRk2NI &L
enable these teachers to plan or learn together as a team/professional learning community.

WCSD will also utilize common plama time when possible to allow teachers who teach the

same students or who teach the same grade level, or same subject, to collaborate with each

other, share information, and plan for instruction. Internal coaches and/or external providers

may provide inguctional/data/leadership coaching on a consultative basis throughout the year

and/or when needed.

In addition to embedded professional learning time, WCSD will set aside days through the year
that are focused on professional learning. These days magleot or district directed based

on identified needs, respectively. School and/or district personnel may facilitate these
professional learning days or educational consultants may assist when needed to offer focused
professional learning opportunitiésonsulting for which they have expertise.

In some cases, school/district personnel may attend focused professional learning
opportunities outof-district. WCSD personnel regularly participate in training opportunities
offered by agencies such as the Mssippi Department of Education (MDE), the Southern
Regional Educational Service AgeneRESA), as well as other providers. WCSD expects
personnel to take interest in educational initiatives at the state and/or federal level and actively
seek learning pportunities that keep them well informed on the latest trends in research and
best practices. Additionally, WCSD is currently investigating funding resources needed to begin
building a professional learning library at each school that educators wileuéi part of their
embedded professional learning communities.

District Profile
Name of District: ~ Walthall County School District
Address: 814 Morse Ave. Tylertown, MS 39667

District Code: 7400
Superintendent: Dr. J. Bradley Brumfield
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Demographics

WALTHALL COUNTY SCHOOL DISTRICT ENROLLMENT BY

DEMOGRAPHIC GROUP

2018 2019 2020 2021
ALL 1864 1819 1812 1677
FEMALE 879 884 889 844
MALE 985 935 923 833
ALASKAN NATIVE OR
NATIVE AMERICAN * * . .
ASIAN * * £ #
BLACK OR AFRICAN
AMERICAN 1152 1122 1102 1046
HISPANIC OR LATINO 36 32 36 37
NATIVE HAWAIIAN OR
PACIFIC ISLANDER * * * .
TWO OR MORE RACES 36 45 52 44
WHITE 634 612 613 538

2022
1689
851
838

1048
33

NA

46
553

(MDE, 2018, 2019, 2020, 2021, 2022, Enrollment)

College and Career Readiness"i@rade ACT Scores

ACT

WALTHALL COUNTY SCHOOL
DISTRICT JUNIOR ACT

m2017 m2018 m2019 m 2020 = 2021 2 STATE 2021

COMPOSITE ENGLISH MATH READING SCIENCE

(MDE, 2017,2018, 2019, 2020, 2021, Student Assessment)
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Personnel

WALTHALL COUNTY SCHOOL DISTRICT
CLASSROOM TEACHERS AND PER PUPIL RATIO

PER PUPIL RATIO

2017

BEECOMDARY TEACHERS B ELEMENTARY TEACHERS
(MDE, 2017, 2018, 2019, 2020, 2021, Superinfendent's Annual Report]

WALTHALL COUNTY SCHOOL DISTRICT

2021 CHARACTERISTICS OF
INSTRUCTIONAL PERSONNEL

T —— Teaching in Field

Teachers STATE AVERAGE: 95.4%

STATE AVERAGE: 76.6%

Experienced

Emergency/ Principals

Provisional Teachers
STATE AVERAGE: 98.7%

STATE AVERAGE: 8.1%

Inexperienced
Teachers (<4 yrs.)

STATE AVERAGE: 23.5%
<63% FREE/REDUCED LUNCH
Experienced, Provisional, In-Field Teachers
Related to School Poverty
78.4%/4.4%/98.1%

<94% FREE/REDUCED LUNCH
(MDE, 2021, Mississippi Succeeds Report Card)
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State Accountability Information

ACCOUNTABILITY

2018 2019 2021
RATING D = D = D
POINTS 499 ¢ 504 ’ﬁ"} NA
ELA/READING

2018 2019 2021
PROFICIENCY 28.5% 30.7% 23.4%
GROWTH ALL p -
STUDENTS 53.3% 4; 504% () NA
GROWTH LOW &
e 63.0% b 514% (O NA

STATE &1.4%

(MOE, 2018, 2012, 202, Mississippi Succeeds Report Card|

ACCOUNTABILITY

2018 2019 2021
PROFICIENCY 23.2% @ 27.1% ¢ 29 A%
GROWTH ALL . p= =
STUDENTS 44 6% @ 52 1% ® NA
GROWTH LOW —
25% 500% AN 59.0% () NA

[MDE, 2018, 2019, 2021, Mississippi Succeeds Report Card)
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ACCOUNTABILITY

2018 2019 2021
SCIENCE 46.6% w 33.3% @ 29.7%

STATE 64, 5%

U. S. HISTORY 39.0% @ 33.6% @ 29.9%

ENGLISH o
il 143% AN 167% ) NA

STATE 71.4%

(MDE, 2018, 2019, 2021, Mississippi Succeeds Report Card)

ACCOUNTABILITY

2018 2019 2021

GRADUATION
- 75.7% W oe82% AN 81.2%
ACCELERATION  54.5% * 64.1% m 72.4%

STATE 58.2%
COLLEGE/
CAREER 30.5% 34.7% 23.4%
READINESS * w

STATE 38.1% o
[MDE, 2018, 2019, 2021, Mississippi Succeeds Report Card)
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Needs Assessment

In the spring of 202 WCSD conducted a Needs Assessment across the district using an
online survey tool. This survey tool focusedeightdimensions:
1. Federal Programs
Curriculum and Instruction
Parent, Family, and Community Engagement
School Climate and Culture
Technology
Pre-school and Kindergarten
COVIBEL9 and Distance Learning
Professional Development

©NoOGORr®WDN

While development of this plans draws data from more than one of the domains, the
majority of focus is on the domains of Curriculum and Instruction and professional
development.

Student Achievement

In addition to state assessments, WCSD determinesubeess of children meeting

Mississippi's student academic achievement standardsnaowitors progress toward meeting

these standards by utilizing formative assessments, or assessments for learning, using a

screener in reading and math to monitor progressdrades KL2 (or through highest grade

level in which students are enrolled in statsted HS courses) a minimum of three times per

year. Kindergarten through 3rd grade students are prograssitored monthly using the early

literacy, reading, and mathJNE ANB da Y2y AG2NP ¢KS RAAGNAROG | f &
grades 5, 8, and Biology | through AIM Science Assessments, available through our EZ

Assessment program.

¢KS F2ft26Ay3a RIFEGlI A& SE (-Rdad) DiSgRostE fdeeading adzNNA O dzt
alUK® ¢KS RIGF akK2gy O2YLI NBa NBadzZ Ga 2F (KS
diagnostic. Overall reading results show that, over the courshesthool year, an additional

29 2F &a0dzRSyda Y2O0SR AYASA £ KB (16232 NZBNJ 21 ND 262658 SN
020K GKS a2yS 3IAINIRS tS@St o0Sft26é YR alGég2 2NJ
0SAAYYAYI 2F @SIFENI (G2 SyR 2F @SINW ¢KS alysS N
is seen in math, with an aitional32: Y2 @Ay 3 Ayia2 GKS a2yS 2N 0620
and reductions in the other two.
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Reading/ELA

School All Schools
Subject Reading
Academic Year 2021-2022
Diagnostic Univ. Scr. #3
Prior Diagnostic Univ. Scr. #1

Placement Definition Standard View

Students Assessed/Total: 956/1,646

Overall Placement

@ At Risk for Tier 3
26% (From 38%)

Tier 2
26% (From 44%)

- e
48% (From 19%)

Univ. Scr. #3
Grade
Univ. Scr. #3
Grade K
Univ. Scr. #1
Univ. Scr. #3
Grade 1
Univ. Scr. #1
Univ. Scr. #3
Grade 2
Univ. Scr. #1

Accreditation Standard 15

® nor Above Grade Level
(e Grade Level Bafow

® Two or More Grads Leveis
Below

Resuts are based on the
Standard visw

Placement By Domain

pA [ —

pH I
HEw I
voc I I
uT _ _
Univ. Scr. #1
inFo I L
Students
Overall Grade-Level Placement Assessed/Total
80% 20%
]
122/139
13% 87%
58% 42% 1%
] 1
106/114
8% 82% 9%
51% 4% 9%
I .
116/129
11% 53% 36%

23



Grade

Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

Accreditation Standard 15

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

#1

#1

#1

#1

#3

#1

#3

#1

Overall Grade-Level Placement

55% 27% 18%
I I
24% 28% 48%

38% 40% 22%
I I
21% N% 38%

44% 14% 42%
I I
23% 30% 47%

48% 20% 32%
. ]
26% 28% 45%

28% 19% 53%
| |
25% 23% 52%

24% 16% 61%
| |
19% 14% 67%

Students
Assessed/Total

130/139

81/113

73/152

88/120

130/150

109/131
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Mathematics
School All Schools
Subject Math
Academic Year 2021 -2022
Diagnostic Univ. Scr. #3
Prior Diagnostic Univ. Scr. #1
Placement Definition Standard View

Students Assessed/Total: 859/1,642

Overall Placement

@ At Rizk for Tier 3
20% (From 40%)

Tier2

39% (From 51%)

Univ. Scr. #3

Grade

Grade K

Grade 1

Grade 2

Grade 3

Accreditation Standard 15

@ Tier1
42% (From 10%)

Univ. Scr.

Univ. Scr.

Univ. Scr.

Univ. Scr.

Univ. Scr.

Univ. Scr.

Univ. Scr.

Univ. Scr.

#1

#1

#1

#1

@& OnorAbove Grads Lavel

(e Grade Level Bafow

® Two or iMore Grade Levels

Below

Fesuts are based on the

Standard visw

Placement By Domain

Univ. Ser. #1

Overall Grade-Level Placement

no

Al I

vs I

ceo

63% 37%
.
5% 95%
46% 53% 1%
| 1
4% 7% 19%
36% 54% 10%
| .
4% 46% 50%
40% 52% 8%
| L
2% 40% 58%

Students
Assessed,/Total

118/139

106/114

115/129

130/139

25



Grade

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

Accreditation Standard 15

Univ. Ser.

Univ. Secr.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

Univ. Ser.

#1

#1

#1

#1

#1

Overall Grade-Level Placement

45% 47% B%
I .
24% 50% 26%

43% 38% 19%
| I
19% % 30%

58% 20% 22%
I I
14% 40% 46%

32% 21% 47%
| |
22% 28% 50%

21% 24% 55%
| |
10% 26% 65%

Students
Assessed,/Total

38/113

47/152

83/120

116/150

105/131
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The following graphics are used to corape student progress in the 2022022school year to
that in the 20202021school year.

2020-2021
I-Ready Reading

2021 -2022
I-Ready Reading
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